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Take a piece of paper!
Print your first and/or last name

Turn the letters into activities, pictures, cartoons that
will give us a hint of who you are, what you like, where
you are from, and what you do.



As teachers we concerned with motivation -- how to move
ourselves and our students to be engaged in learning.

Traditionally we have attempted to use external factors such
as reward systems, grades, evaluations, or the opinions that
our students fear that others might have of them.

Yet we see that some students are motivated from within, by
interests, curiosity, care or abiding values.

While these intrinsic motivations are not necessarily
externally rewarded or supported, they can sustain passions,
creativity, and sustained efforts.

It is the interplay between the extrinsic forces acting on
ersons and the intrinsic motives and needs inherent in
uman nature is addressed in the work of Deci and Ryan

(1995) in Self-Determination Theory.



Essentially, Self-determination theory proposes that
children are motivated to learn when their three basic
needs are met —

Autonomy
Competence
Belonging

Can that happen when we use integrated arts
education in our classrooms?



1. Arts integration is inclusive. The gifts of each
individual are valued and celebrated.

It fosters the development of the seven multiple
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ligences. Howard Gardner, (1993) stated that
ligence is composed of seven intelligences

pal/ Linguistic, Logical/ Mathematical, Visual/

Spacial, Bodily/ Kinesthetic, Musical/ Rhythmic,
Interpersonal and Intrapersonal



promotes artistic thinkers and creative problem
solvers,

develops higher order thinking and problem solving
skills,

derives multiple solutions to problems,
encourages risk -taking,

capitalizes on mistakes

prepares students to deal with change

fosters the development of cooperative team work



Through the use of alternative forms of assessment

Employs such assessments as exhibitions portfolio
and performances,

Provides alternatives to tests

Documents more effecti vel
curricular areas



promotes an expression of cultural and personal
identity

responds to our ever changing multicultural society
and provides a place for each child

gllows for the holistic development of the child —
emotional, social, cognitive, spiritual, physical



Body Percussion Sounds or Tone Colours
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What body
percussion will you
choose to keep the
beat?
Autonomy —
personal choice




Body Percussion Beat Boxes
Preparation for reading

This activiti works to heli students to ireiare for readini musical notation



Can your group up your own body
percussion beat box?

Begin by modelling the process! _ m m

As students learn a new skKills it is very important that they have an opportunity to
be creative. This builds personal skill (competence), gives personal choice
(autonomy), and allows children to work in groups (belonging).




Mixing it up!

Can you do this beat pattern while singing Frere Jacques?

The ability to read and follow a beat score increases the complexity of the skill. It
also allows for the visual learner. So often in music we use strategies that are




Can you read this one?

Can you do it while we listen to a piece of music?

As the students become more confident the beat charts can become more comﬁlex.



Try this pattern!

Clap Clap Stamp Stamp
Cluck Cluck Pat Pat
Clap Clap Clap Clap
Cluck Cluck Cluck Cluck

Older students will begin to move to written words that describe actions.




Can you compose a body percussion composition
with your partner?
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Using beat, movement and composition
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Walk Walk Walk Walk
Turn a round please
Walk Walk Walk Walk
Turn a round please
Walk Walk Walk Walk
Turn a round please
Turn a round and

STOP




Choosing the tempo (younger children)
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Download Tempo perfect software
from
http://www.nch.com.au/metrono
me/index.html



http://www.nch.com.au/metronome/index.html
http://www.nch.com.au/metronome/index.html
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Walk, walk, walk, walk. Turn a-round please. Walk, walk, walk, walk. Tum a-round please.
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Walk, walk, walk, walk. Turn a-round please. Turmn a-round and stop.




With a partner or small group create a beat
composition;
Select one action (such as clapping partners hands) —
do it four times
Select a second action — do it four times
Select a third action — do it four times
Select a fourth action — do it four times

NOW PUT THEM ALL TOGETHER AND YOU
HAVE A BEAT COMPOSITION

Notate your beat composition using the beat chart




Beat composition (Level 2) — Create a beat composition
that uses four different body percussion actions in a
pattern of four beats. Repeat it four times. Notate your
composition.

Beat composition (Level 3) - Create a hand jive with your
partner that uses eight actions and repeats two times.
Notate your composition.

Beat composition (Level 4) - Create an instrumental beat
composition using four different instruments. Notate
your composition.

For further enrichment students can indicate tempo and
dynamics for their composition.



Beat Template
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A SECTION

Walk, walk, walk,
walk

Shake a hand please

Walk, walk, walk,
walk

Shake a hand please

Walk, walk, walk,
walk

Shake a hand please
Shake a hand and
SMILE

B SECTION
Beat Composition
with your partner
Action 1 (4 times)
Action 2 (4 times)
Action 3 (4 times)
Action 4 (4 times)

A SECTION
Walk, walk, walk,
walk
Shake a hand please
Walk, walk, walk,
walk
Shake a hand please
Walk, walk, walk,
walk
Shake a hand please
Shake a hand and
SMILE

*Notice that the words have been changed. This could be another
composition activity for students



Creating a Rondo
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Moderato -
medium speed

(86-97 BPM)

Download Tempo perfect software from
http://www.nch.com.au/metronome/index.html



http://www.nch.com.au/metronome/index.html

Students might
be interested in
creating a

Book” or a
Book” such
ones written by
Deborah

Underwood.




Clap the syllables of nursery rhymes.

Divide the class in half doing beat and rhythm — use
different tone colours (body percussion, found
sound, classroom instruments)

Read from beat boxes using images or words.



Rhythm — visual representation
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Beat 1 Beat 2 Beat 3 Beat 4
Twin-kle twin-kle lit-tle star.
How I won-der what you are?

Up a- bove the world so high

Like a- dia-mond in the sky




Adding beat and rhythm to literacy
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INTEGRATED LESSONS

In integrated activities there are always outcomes in each subject area.

INTEGRATED EXAMPLE 1: WHAT’S IN A NAME

Musical outcomes:

By the end of the class students will be able to:

- Perform the rhythm of the rap while others keep the steady beat

- Perform the rhythm of the rap using body percussion or non-pitched
percussion (woods, metals, skins, and shakers)

Literacy outcomes:

By the end of the class students will be able to:

- Recognize and brainstorm a list of adjectives to describe themselves
- Recognize and create a list of alliterations to work with names of
students in their class



Name Rondo One

Hey, man! (woods)

What’s you name? (drums — tones - bass)
Hey, man! (woods)

Say again! (drums — tones — bass)

Hey, man!

What’s your name?

Hey, man!

Let’s play the name game.

My name is (individual solo on drums)
His name is (echo — full circle on drums)



Level 1 — groups of four students — choose order of
names — perform as a four beat composition (four times)
— choose instruments for the performance.

Level 2- explore texture, tone colour dynamics and
duration — (concept of ostinato)

Level 3 - add melody — specifically using pentatonic tone
set (s-m, s-m-1, d-m-s-1, d-m-s-1-d’, d-r-m-s-1-d’) to the
Level 1 rhythmic composition

Level 4- add melody to Level 2 creating vocal ostinati.
Choose the tone set that is appropriate for the level of
students. These could be played on mallet instruments.



Short and Sweet
Ruth
Short, freckled, browreyed, energetic
Mother of Joy, Jennifer, and Peter
Lover of music, friends, and animals
Who feels peaceful when kayaking on the lake
Who needs friends, family, and time to reflect
Who gives smiles, hugs, and encouragement
Who fears heights, being alone, and mice
Who would like to visit SouthAmerica again
Who dreams of learning to speak Spanish
Resident ofChapel Street, Canning Nova Scotia
Morrison




Name Poem Template
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Names, names (high voices)
What’s in a name? (single low voice with good projection)

Some are different (explore having 4 to 5 different voices
simultaneously reading)

And some are the same. (monotone flat inexpressive voices)
definition

Names, names

What do they mean?

Qualities apparent

Or sometimes unseen.

The poems above will become your A section of the rondo while the individual poetry will become
the other sections of the rondo.

ABACADA ....



OUTCOMES
Music
Explorethe timbre of body percussion and found sounds to interpret language.

Distinguish between steady beat and rhythm through performance.
5Aa40dzaa |yR LINY O0AOS (KS YSIyAy3da 2F GKS g2
and rhythm.

Language
Sharedreading: builds fluency when students read with an underlyulge.

Languagsequence: students recreate the sequence of the poem through using word cards or
sentence strips

Vocabularydevelopment: focus on word rhyming word families; introduction to alliteration and
descriptivelanguage.
ModelledWriting: using the poem to create a writing template

Extension: ReaDiary of an Earth Worray Helen Cronig allow each child to create their own
diary ¢ combine research skills with science (insects and/or animals) with journal writing. Try
dza A y 3 (0 Qrfe IntdZr&l Y shelSilverstein



Earth Worm

| had anzarth worm | wiggled thezarth worm

A earth worm The earth worm

| had ancarth worm Until a fish gulped it

For myfish Dait. But it was too late

So | took myzarth worm L R2Yy QéaitKko@S |y
My earth worm A earth worm

And put it on a hook But | have a fish for dinner

To await its fate. azyY UKAYqdreat: *~' * 12
| cast thezarth worm Read Diary of a R %
A earth worm Worm by Doreen g
Beneath the murky surface to catch some figfnin g 4



VERSE ONE

Line 1:I1 had a

(noun with two syllables or noun with descriptive
word)

Line 2: A

(alliteration) (noun as in line one)
Line 3:Thada
(noun as in line one)

Line 4: by a
(“ing” verb) (rhyming family)
VERSE TWO

Line 1: So I pulled my
(noun as above)

Line 2: This
(alliteration) (noun as in verse one)
Line 3: And put it the

(where: under, beside, on top) (new noun)
Line 4: Then I went to

(rhyming family)

VERSE THREE

Line 1: The took my

(noun) (noun as in verse one)
Line 2: My

(alliteration) (noun as in verse
one)

Line 3: So now I have a

(new noun)

Line 4: And a in my

(new noun) (rhyming family)



I had a loose tooth
A loose tooth
I had a loose tooth
Hanging by a thread

So I pulled my loose tooth
This loose tooth
And put it ‘neath my pillow
And I went to beg.

The fairies took my loose tooth
T his loose tooth
And now I have a dollar
And a hole in my head




If you were only one inch tall, you'd ride a worm to school.
The teardrop of a crying ant would be your swimming pool.
A crumb of cake would%)e a feast

And last you seven days at least,

A flea would be a frightening beast

If you were one inch tall.

If you were only one inch tall, you'd walk beneath the door,
And it would take about a month to get down to the store.
A bit of fluff would be your bed,

You'd swing upon a spider's thread,

And wear a thimble on your head

If you were one inch tall.

You'd surf across the kitchen sink upon a stick of gum.

Try some of these activities:

1. Readthe poem together
keeping the beat using body
percussion.

2. Discover how many
centimeters are in "one inch".
Measure different things in your
classroom and represent them on
a bar graph.

3. Getin small groups and
illustrate one of the verses.

4. Try writing another verse for
this poem.

You couldn't hug your mama, you'd just have to hug her thumb.

You'd run from people's feet in fright,

To move a pen would take all night,
(This poem took fourteen years to write--
'Cause I'm just one inch tall).



Music Outcomes:

By the end of the class students will have
Shown the melodic contour of the song with their body as well as drawn the shape on paper.
Figured out that the melody of the verse moves mostly by step ascending and descending.
Discovered the form of the verse tobeaaab or

Literacy Outcomes
There are a variety of literacy activities that flow naturally from this piece. A sequencing activity
and a CLOSE activity (Text p. 25) are the most common. However, a more creative

activity is writing a new verse for the song, or creating a whole new composition with new lyrics
and

a new theme.
By the end of the class students will have:

Constructed new verses for Ed the Invisible Dragon drawing upon personal experiences at
home and at school.

Used existing verses as a template to discover rhyme scheme, number of syllables in each
line, and the author’s sense of voice.

Used peer editing techniques focusing on rhyme scheme, number of syllables in each line, as
well as appropriateness of the content.

Perform their new verses for a visiting class.



Verse 1

I have a dragon and his name is Ed.

He sleeps in the space at the foot of my bed.

He follows along wherever I go,

But he keeps himself invisible so no one will know.

Chorus:

Verse 3

Playing in the rec-room with a bat and a ball

A lamp gets smashed but it's not my fault at all
It was Ed who knocked it down with his pointy,
pointy tail,

But no one seems to listen when I begin to wail:

He's Ed the invisible dragon, he's Ed the invisible dragon, Chorus

He's Ed the invisible dragon, oh where did that dragon go?

Verse 2

When I'm home after school and I'm looking for a snack,

It's all I can do to hold Ed back,

And when the kitchen's in a mess and Mom has a fit,

I look at Ed and shrug and say, "I didn't do it!“
Chorus

Verse 4

So if you notice in your house that things begin to
break

And you've taken all the blame that you can take,
You might try looking at the foot of your bed
Don't be surprised if there you see invisible Ed!
Chorus

Hey Ed! Didn't you see him? He was here a minute
ago. It was Ed!



MUSIC OUTCOMES
By the end of the class students will have:
Made decisions about what instruments to add to enhance the telling of the story

EXElored pitch by arranging skin (drum) sounds and arranged them from high to low and low
to high (walking up the stairs)

Explored pitch and tone colour when speaking character parts (mother, father, Mortimer)

Explored dynamics by making choices about where sounds should be loud, and where they
should be soft in the story

Explored tempo when discussing whether the Sf)eed of walking up the stairs is slow or fast
(mother, father, 17 brothers and sisters, and policemen)

Discuss how musical elements help to tell the story

LITERACY OUTCOMES
By the end of the class students will have:

Engaged in a Read Aloud (predicted what was happening in the book by observing the cover,
checked their predictions, explored how the illustrations help to tell the story)

Demonstrated their ability to recall the sequence of events in the book (Rotating Narrators)
Created a written (or oral script) for the book to be used as a Readers Theatre




VERSE

Miramichi — Miramichi - That’s the place!
Frustrations stress! Let’s erase!

Let loose. Take a break.

Talk a little. Let’s erase.

Open. Expand. Share. Relate.

OSTINATI

Talk a little, Talk a little

Hey whatcha’ doin’?



Chorus

Weathering, Erosion, earth-changing devotion
Transportation, Deposition, forces in repetition
Nature, animation, elements in creation

Wind and the water, earth-morphing mother and
father

Weathering, Erosion, earth-changing devotion
Transportation, Deposition, forces in repetition
Weathering

Forces of nature changing the earth’s stature
Forces of nature changing the earth’s stature
Forces of nature changing the earth’s stature
Chemical and mechanical weathering in nature
Forces of nature changing the earth’s stature
Forces of nature changing the earth’s stature
Erosion

Gravity, running water, wind, glaciers, waves
Gravity, running water, wind, glaciers, waves
Gravity, running water, wind, glaciers, waves
Erosion’s five forces all taking place

Gravity, running water, wind, glaciers, waves
Gravity, running water, wind, glaciers, waves

Bridge
Break it down

Transportation

Sediments transported by rivers, waves, or winds
Sediments transported by rivers, waves, or winds
Sediments transported by rivers, waves, or winds
Relocating earth’s sediments as natural forces spin
Sediments transported by rivers, waves, or winds
Sediments transported by rivers, waves, or winds
Deposition

Particles, sediments, the end of the line

Carried, deposited, erosion working fine
Particles, sediments, the end of the line

Carried, deposited, erosion working fine

Erosion, the process has ended with deposition
Particles, and sediments, a changing in position

Bridge
Feel the flow
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PhotoPhoto PhotoSynthesis

Light energy is my power,

Absorbing CO2, | am a flower

Through the soil and my roots comes the rain
Oxygen | breath out, photosynthesis insane

PhotoPhoto PhotoSynthesis

Beautiful and green all full of chlorophyll
Making fresh oxygen for you to breathe your fill
CO2 you produce as you exhale

| breathe it in and produce O2 by tipail
PhotoPhoto PhotoSynthesis
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